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COLOR SURVEY 

Indicate the degree of your agreement with each statement below. 

Statement 
Strongly 
Agree 

Agree Neutral Disagree 
Strongly 
Disagree 

Everyone deserves equal access to resources.      

Rules and regulations provide structure for my work.      

I have ideas for improvement, but my opinion doesn’t matter.      

I enjoy attention when I have done a good job.      

Diversity will result in a better outcome.      

The feelings of all involved in a project are equally important.      

Strategy and data make decisions clear cut.      

Making good choices now will result in future reward.      

Flexible structure is how creativity is fostered.      

I’m doing my best to get to Friday.      

It is important to me to be right.      

Decisions I make now should have a positive impact on the 
future. 

     

Care of individuals trumps the needs of the group.      

There is always a better solution yet to be discovered.      

It is important to feel included by my group.      

I have the power to change my situation.      

Consensus is imperative.      

Everyone has a job to do.      

I value order in groups.      

Empirical proof is important to me.      

Change and chaos are natural.      

My role here is in the hands of others.      

Taking risks is how rewards are won.      

I work to satisfy myself.      

There is a right way to do a task.      

Circle terms that resonate with you.      

data ambition productivity future fate success conquest power 

equality responsibility values magical safety hero ritual respect 

Truth global team community tradition inclusion holistic achievement 
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COLOR SURVEY KEY 

Indicate the degree of your agreement with each statement below. 

Statement 
Strongly 
Agree 

Agree Neutral Disagree 
Strongly 
Disagree 

Everyone deserves equal access to resources.      

Rules and regulations provide structure for my work.      

I have ideas for improvement, but my opinion doesn’t matter.      

I enjoy attention when I have done a good job.      

Diversity will result in a better outcome.      

The feelings of all involved in a project are equally important.      

Strategy and data make decisions clear cut.      

Making good choices now will result in future reward.      

Flexible structure is how creativity is fostered.      

I’m doing my best to get to Friday.      

It is important to me to be right.      

Decisions I make now should have a positive impact on the 
future. 

     

Care of individuals trumps the needs of the group.      

There is always a better solution yet to be discovered.      

It is important to feel included by my group.      

I have the power to change my situation.      

Consensus is imperative.      

Everyone has a job to do.      

I value order in groups.      

Empirical proof is important to me.      

Change and chaos are natural.      

My role here is in the hands of others.      

Taking risks is how rewards are won.      

I work to satisfy myself.      

There is a right way to do a task.      

Circle terms that resonate with you.      

data ambition productivity future fate success conquest power 

equality responsibility values magical safety hero ritual respect 

Truth global team community tradition inclusion holistic achievement 
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Team Colors Activity 

 

Name Color Contribution 

   

   

   

   

   

   

   

   

   

   

 

Are there any apparent concerns from what’s been listed? 

 

 

What’s needed to move forward as a team? 

susie.roberts@hotmail.com
Typewritten text
3



 Reading a Diagram--WorkWise Reading at Work Lesson 4 

 45 minutes 

CCR Reading Anchor 7 teamwork, critical thinking 

WorkWise Reading at Work Lesson 4 (p. 21-16) 
Writing at Work Lesson 4 (as needed for extension activities) 

Lesson 4 vocabulary 

To assist students in accurately interpreting diagrams found in the 
workplace 

Students will:  
Identify and explain key parts of workplace diagrams 

Students will use the lesson's strategies to interpret a sample diagram, answering the following questions: 1) What is your purpose in reading 
the diagram? 2) What is the purpose of the diagram? 3) What labels are on the diagram? and 4) What does text in the diagram tell you?    

Sample workplace diagrams 

List vocabulary in a visible place.  Locate sample diagrams from local businesses, online, or in your learning center. Ideas include fire escape 
plan, copy machine paper jam diagram, or workorder submission process. 

Send pairs of students on a scavenger hunt in the building to locate a diagram, and report back to the class. 
Review each diagram found and those the instructor collected for the lesson.  What is the same about them? Different?  Tell 
students that diagrams are something they find in all workplaces, and reading skills can help them understand what 
diagrams mean. Read the first two paragraphs of Lesson 4 to get started, and discuss.  Introduce vocabulary and discuss. 

21 

Read through "How to read a diagram" and model the skills needed using Example 1.  Then complete Exercise 1 via think-
aloud.  Pair students to complete Exercise 2, and discuss as a group.  Next, pairs will draw a diagram for a classroom process, 
such as turning in an assignment, being careful to include clear labels and important text.  Share and discuss. 

22-24 

Individually, students complete Exercise 3.  Discuss as a group, and revisit any problematic content. 
Students individually choose an additional diagram from the lesson to use for completing the assessment.  Instructor checks 
student work with mastery being at least 3 out of 4 correct answers. 
Students complete the closing vocabulary activity; each student writes one of the exercise sentences on the board. 

24-26 

Encourage students to bring in an example diagram from their workplaces or from home to the next class. 

Students individually complete the Reflection. 

26 

Advanced students can use tips from Writing at Work Lesson 4 to provide written step-by-step instructions for one of the 
diagrams reviewed in this lesson.  Those needing additional practice can choose an additional diagram to analyze with 
instructor or peer support.  
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                              Addition and Subtraction--Math at Work Lesson 3 

                          60 minutes   

 
  

 
 

CCR 4.NBT.4 

 
 

critical thinking, communication 

 

WorkWise Math at Work Lesson 3, p. 16-23 
Free Online Resources Lesson 3 Math Practice sheet ( found at 
www.newreaderspress.com/workwise)  

 

Lesson 3 vocabulary 

 

To show students application of basic math in the workplace 

 

Students will: 
Accurately add and subtract numbers in workplace scenarios 

 

 Students individually complete the Lesson 3 Math Practice. 

 

      

 

List vocabulary in a visible place. 
Print off Lesson 3 Math Practice, one sheet per student, found at www.newreaderspress.com/workwise.   

 
Write 2 practice problems on the board: one for place value and one addition/subtraction.  Students individually complete 
the problems, and volunteers solve them on the board. Tell students that place value plays an important role in 
addition/subtraction. Discuss job examples of addition/subtraction: money, inventory, time cards, etc. Show an example 
from the learning center if possible.  Review pages 16-17 together to introduce content. Introduce and discuss vocabulary. 

 
16-17 

 
 

Introduce regrouping in both addition and subtraction, showing many examples on the board. Work the example on p. 18 via 
think-aloud. Work through Exercise 1 together with students; check. Have students complete Exercises 2-3 using think-pair-
share; check and re-teach as needed.  

 

16-21 

 

Individually, students complete Exercises 4-5; students check answers in the back of the book. Discuss as a class, asking 
individuals to each write a problem and solution on the board and explain the process used to reach the answer. 
Students individually complete the Lesson 3 Math Practice sheet. Instructor checks for mastery by at least 80% of problems 
correct. 

 

22-23 

 

Ask students to each write down a "ten words or fewer" workplace scenario for addition and subtraction; share as a group. 

Students individually complete the Reflection. 

 

23 

 

For advanced students and those needing additional practice, students may complete the Lesson Review.  For 
interdisciplinary writing practice, advanced students could write instructions for solving an addition problem. 

 

23 
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                              Writing in the Workplace--WorkWise Writing at Work Lesson 1 

                          60 minutes   

 
  

 
 

CCR Language Anchor 1, 2, 3 
CCR Writing Anchor 4 

 
 

teamwork, communication 

 

WorkWise Writing at Work Lesson 1 (p. 5-13) 
WorkWise Writing Reminders free online resource (found at 
www.newreaderspress.com/workwise) 

 

Lesson 1 vocabulary 

 

To introduce students to different forms of workplace writing 

 

Students will: 
Identify and explain purpose, task, and audience in workplace writing. 

 

Students will use the steps in the writing process to 1) draft a few-sentence email to the instructor, explaining why they'll be missing class next 
week.  They will identify the 2) purpose, 3) task, and 4) audience of the e-mail message.   

 

E-mail address for each student 
Steps to The Writing Process (p. 8) printed on notecards (one step per card, one set of cards per pair of students). 

 

List vocabulary in a visible place. Locate sample job applications, checklists, forms, etc., from local business and industry (complete list on p.5).  

 
Begin class by reading "Workplace writing in the 21st century" together.  Discuss each of the formats of communication and 
show students the samples you have collected.  
Students complete "Thinking about writing tasks." Discuss together. Tell students that today, they'll be introduced to 
different types of workplace writing and that each format has a specific task, purpose, and audience. 

 
5 

 
 

Read/discuss "Why is workplace writing important?" and begin Exercise 1.  Reflect on both applications and discuss findings.  
Pair students to review "Become a better writer." Give each pair a set of The Writing Process cards for students to place in 
order. Introduce Exercise 2 and review.  Together read "Writing with a purpose" and complete exercise 3 and discuss. 

 

6-13 

 

Review again purpose, task, and audience of communication formats discussed so far. Students individually complete 
Exercise 4, then read messages aloud to a partner.  Review students' revised e-mails.  Individuals use computers to complete 
the assessment, ensuring they have both e-mailed their messages to the instructor and have identified purpose, task, 
audience. Instructor checks for at least 3/4 criteria in student messages. 

 

13 

 

With a partner, students complete the Vocabulary Review.   
Review the elements of the writing process and key points to writing with a purpose.  Explain that students will be working 
more in depth with workplace writing in the remaining lessons.   
Students complete the Reflection. 

 

8, 10, 13 

 

Advanced students review the Writing Reminders supplemental resource. After reviewing "Capitalization and Punctuation" 
on the first page, use 5 of today's vocabulary words in sentences that demonstrate proper capitalization and punctuation.  
Students needing additional practice choose 2 of the sample forms and identify the task, purpose, and audience for each. 
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Curriculum Roundup 
Curriculum 1 – KYSU Lesson Bank – http://lessonbank.kyae.ky.gov   

NOTICE WONDER NOTES 

  

 

 

 

 

 

Curriculum 2 – Illinois College Board Model Curricula -- https://www.iccb.org/adult_ed/model-curricula/  

NOTICE WONDER NOTES 

  

 

 

 

 

 

Curriculum 3 – WorkWise Lessons – http://newreaderspress.com/workwise  

NOTICE WONDER NOTES 

  

 

 

 

 

 

Curriculum 4 – OTHER – your choice for exploration 

NOTICE WONDER NOTES 

  

 

 

 

 

 

 

http://lessonbank.kyae.ky.gov/
https://www.iccb.org/adult_ed/model-curricula/
http://newreaderspress.com/workwise
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Tips for Observation 

Hold pre-observation meetings with staff: 

Explain the purpose and principles of observation. 

Review the observation tool in detail. 

Remind staff of previous training received in CCRS-based instruction. 

Conduct observations of staff: 

Schedule observations in advance. 

Request a copy of the lesson being taught, if available. 

Plan to arrive ahead of class beginning. 

Bring a copy of the TCSG OAE Curriculum Framework. 

Jot notes while observing, using the tool as a guide. 

Discuss the lesson with the instructor when class is over, asking clarifying questions. 

Review/aggregate notes. 

Hold post-observation meetings with staff: 

Narrow down area of focus for professional development. 

Present major findings in a general sense. 

Specifically discuss concrete actions and next steps. 

Discuss only things that can and should be changed. 

Ask for staff reflection on the findings: 

 What was surprising? 

 What are areas of teaching/learning for which they need more support? 

 What PD priorities are most pressing for their continuous improvement?  
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Instructional Services 

FY 2020 Instructional Observation Monitoring Tool 
 

Program:  Administrator: 

County/Site: Teacher: 

Class Type: Choose 
an item. 

Level(s): Choose an 
item. 
 

Reviewer:  

Date: Click here to enter a date. Time in: Time out: 

Number of Students: Choose an item. Subject: Choose an item. Other: 

 
Directions:  Complete the following based on a 30-minute classroom observation. Use the lists for each 
section to indicate what instruction, materials, or interactions are observed. 

 

Structure and Preparation 
 

1. What is the purpose of the lesson? 
 

☐ Introduce new concepts 

☐ Build on prior knowledge 

☐ Further practice 

☐ Assess understanding 

☐ Other 

 

 

2. What materials are used? 
 

☐ Audio/visual Instructional media 

☐ Books (hard copy/electronic) 

☐ Guided Instruction 

☐ Learning Centers 

☐ Directions 

☐ Oral     or     ☐ Written  

☐ Posters / ☐ Visual displays 

☐ Projections 

☐ Quiz/test 

☐ Software 

☐ Simulated Learning activity(s) 

☐ Visuals 

☐ Websites 

☐ Citizenship  

☐ Other 

3. What are the standards/skills of focus? ☐ English/Language Arts 

☐ Speaking/Listening  ☐ Writing  

☐ Language     ☐ Reading  

☐ Math 

☐ Number Operations  ☐ Geometry  

☐ Algebraic Thinking    ☐ Statistics  

☐ ESL/IELCE 
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Methodology 

4. What instructional strategies are employed? 
 

 

☐ Differentiated Instruction 

☐ Instructor-led  

☐ Demonstration  

☐ Activity/game 

☐ Internet/Website 

☐ Discussion 

☐ Group/pair 

☐ Lecture 

☐ Peer review 

☐ Q & A/ check for understanding 

☐ Role Play 

☐ Remediation: _______________ 

☐ Enrichment: _________________ 

 

5. How is student learning evident? ☐ Actively listening 

☐ Working diligently  

☐ Responsive to questioning 

☐ Can explain learning goal for lesson 

☐ Interacting with teacher and others 

☐ Discussing openly 

 

6.   What contextualization (workforce skills, career pathways, IET) is 
present? 
 

 

 

If CP or IET, explain:  

☐ Communication skills 

☐ Decision-making skills 

☐ Leadership skills 

☐ Teamwork 

☐ Problem-solving 

☐ Other 

7.   What technology is used for instruction and/or practice? (☐ Not in 

use during time of observation.) 
 

 

 

*If not readily ascertained, inquire about students’ regular access to a 

computer lab. 

☐ Instructional Environment 

☐ Facility / Access available 

☐ Interactive board 

☐ Internet Resources/☐ Digital Literacy 

☐ LCD Projector 

☐ Portable devices 

☐ Software Applications 

☐ Computer Lab / Stations 

☐ Other 

☐ Distance Education 
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8.   What measurable assessments are used? How do they align to the 
standards taught and practiced? Describe. 

☐ Formative assessment 

☐ Summative assessment 

☐ Software Applications 

☐ Observation 

☐ Extension 

☐ Other 

Core Actions Observed 

English/Language Arts 

☐ Focus resides in high-quality, level-

appropriate text(s) 

☐ Questions and tasks are text-based 

☐ Writing and activities reflect real-world 

application 

Math 

☐ Focus resides where the standards indicate 

for the given level(s) 

☐ Content builds on prior learning in a 

sensible manner 

☐ If introducing new concept(s): concept is 

explained in a methodical manner allowing for 
understanding 

☐ If working toward fluency: Adequate time is 

spent in practicing prior-learned concepts 

☐ If working toward application: Students 

complete a variety of applications of prior-
learned and practiced concepts 

☐ Students persevere in problem-solving 

☐ Students explain the “why and how” behind 

answers 

☐ Students use discipline-specific language 

comfortably 

ESL/IELCE: 

☐ Utilizes focused language and vocabulary 

instruction in and among academic instruction 

☐ Scaffolds are employed to ensure 

accessibility 

☐ Social language development is included 

and appropriate 
 

Post-Observation Conference: 

Comments: 
 
 
 
 
Follow-up actions/observations, if needed: 

 
For Local Program Use - Technical Assistance Follow-Up 

  

Signature – Program Administrator/Designee Signature – Program Instructor/Substitute 

  

Date of Review Date of Review 
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Observation Roundtable 

What has gone well in past observations? 

 

 

 

Of what benefit are observations for you  

as an instructor? 

 

 

 

What would you as instructors find more  

helpful in the future? 

 

 

 

Next steps for observations… 
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ANNOTATED STUDENT WORK INITIATIVE

Math K-5: Foundations of Multiplication & Division
5 STUDENT SAMPLES

CCSS ALIGNMENT

Proficiency with the  

targeted CCSS.

STUDENT WORK ANNOTATION KEY

UNDERSTANDING

Understanding and  

reasoning ability 

SUPPORT MATERIALS

Supporting materials  
(including scoring  

guidelines/rubrics) 

COMPREHENSION  
& APPLICATION

Student application  
of a particular  

Mathematical Practice

LANGUAGE CHALLENGES

Challenges with respect  
to language demands 

INTRODUCTION
2nd Grade Math
These annotated tasks were collected from second graders 
working with Module 6 Lesson 4 of the EngageNY materials. 
This module focuses largely on standard 2.OA.C.4: 

2.OA.C.4: Use addition to find the total number of objects 
arranged in rectangular arrays with up to 5 rows and up to 5 
columns; write an equation to express the total as a sum of equal 
addends. 

The students begin the module using manipulatives to create 
equal groups. Then they move to modeling the groups with 
drawings of objects and equations with equal addends. In this 
lesson, the students are asked to represent the equal groups 
with a tape diagram model and make the connection to repeated 
addition. The lessons that follow this lesson will move students 
toward working with arrays to represent the groups.

It is important to note that the students have previously 
learned some strategies for adding several equal numbers. 
They have used skip counting and grouping to create equations 
with fewer addends. For example, 2 + 2 + 2 + 2 can be simplified 
by skip counting by 2s or by grouping the 2s by pairs, changing 
to the less complicated sum of 4 + 4. The students were 
introduced to tape diagram models in previous modules while 
building a conceptual foundation for addition and subtraction 
of two-digit numbers. In this lesson, the students use the tape 
diagram model to develop conceptual understanding of repeated 
addition. Then the students complete the problem set (the 
annotated task) individually or with a partner. In this instance, 
the students did not debrief the task with the teacher.
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STUDeNT 1 SAMPLe

ANNOTATED STUDENT WORK INITIATIVE

Math K-5: Foundations of Multiplication & Division

P. 1/2

1
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STUDeNT 1 SAMPLe

ANNOTATED STUDENT WORK INITIATIVE

Math K-5: Foundations of Multiplication & Division

P. 2/2

2

1
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STUDeNT 3 SAMPLe

ANNOTATED STUDENT WORK INITIATIVE

Math K-5: Foundations of Multiplication & Division

P. 1/2

1
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AnnotAted Student Work InItIAtIve

ELA 9-12: Words Matter

4 studEnt sAMpLEs

studEnt Work AnnotAtion kEy

CCSS Alignment

Proficiency with the  

targeted CCSS.

UnderStAnding

Understanding and  

reasoning ability 

SUpport mAteriAlS

Supporting materials  
(including scoring  

guidelines/rubrics) 

ComprehenSion  

& AppliCAtion

Student comprehension of 
grade-level text (R.10) 

lAngUAge ChAllengeS

Challenges with respect to  
language demands 

Words Matter: “shooting an elephant” overvieW 

The student work samples are taken from the explanatory LDC 
module embedded within the larger Words Matter unit; both 
the larger unit and module are documented here. The LDC 
module, on its own, starts at the “Task and Rubric Analysis: 
Part 4 of the Unit: Breaking Down the Prompt.” Teachers may 
choose to teach the entire unit or teach the LDC module on its 
own depending on their students’ needs. 

The unit centers on diction and tone: how words carry multiple 
layers of meaning, and how authors purposefully choose words 
to convey deeper meanings. The ELA content is represented by 
these essential questions: 1) How is it that words can mean so 
much more than their dictionary definitions, and 2) How can 
word choice (a single word and/or a pattern of word choices) 
impact meaning? This LDC module is designed to support the 
reading and writing process for the unit’s final performance 
task, in which students write a literary analysis essay 
explaining how George Orwell’s diction in his essay “Shooting 
an Elephant” develops tone and meaning. 

The pre-module portion of the unit, represented here as a series 
of mini-tasks in the “Preparing for the Task” segment of the 
instructional ladder, utilizes supplemental texts that provide 
opportunities for students to practice this kind of analysis as a 
whole class and in small groups: Pat Mora’s “Same Song” and 
Robert Hayden’s “Those Winter Sundays.” 

The pre-module portion of the unit also features pre- and 
formative assessment activities, engagement activities 
designed to get students thinking about and playing with the 
core ideas and concepts of connotation and the power of word 
choice, and lessons around the concepts of diction and tone. 

Framing of the “Shooting an Elephant” Summative Essay:

All student samples are from 2015 fall semester sophomore 
English classrooms from across the states of Kentucky & Colorado. 
Student work represented here includes various ability levels. 

Note: One Pre-Module Formative Paragraph is in response to 
Sandra Cisneros’s “Eleven,” but updated unit materials do not 
mention this as a potential text for students to respond to.

Our focus standard for this assessment is RL.9-10.4: Determine 
the meaning of words and phrases as they are used in the text, 
including figurative and connotative meanings; analyze the 
cumulative impact of specific word choices on meaning and tone 
(e.g., how the language evokes a sense of time and place; how it 
sets a formal or informal tone). The scoring/rubric annotations 
refer to various aspects on the LDC Informational/Explanatory 
Rubric, and the annotations regarding student comprehension 
of grade-level text refer to the R.9-10.10 standard.

The skills students hone in this unit transfer to work they will 
do in English class for the rest of the year: using textual 
evidence, paying attention to specific diction, using close 
reading strategies, and justifying students’ thinking.
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student 1 saMple

ANNOTATED STUDENT WORK INITIATIVE

ela 9-12: Words Matter

p. 1/4
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student 2 saMple

ANNOTATED STUDENT WORK INITIATIVE

ela 9-12: Words Matter

p. 1/3
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student 3 saMple

ANNOTATED STUDENT WORK INITIATIVE

ela 9-12: Words Matter

p. 3/8

1

1. CCss alignMent

The student demonstrates 
proficiency in how words are 
used connotatively to portray 
tone. The student is able to 
select specific evidence of diction 
to demonstrate this under-
standing. However, the student 
needs to identify the speaker’s 
attitude toward life.

Standard referenced:
RL.9–10.4: Determine the 
meaning of words and phrases 
as they are used in the text, 
including figurative and conno-
tative meanings; analyze the 
cumulative impact of specific 
word choices on meaning and 
tone (e.g., how the language 
evokes a sense of time and 
place; how it sets a formal or 
informal tone).
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student 3 saMple

AnnotAted Student Work InItIAtIve

ELA 9-12: Words Matter

p. 4/8

susie.roberts@hotmail.com
Typewritten text
21



student 4 saMple

ANNOTATED STUDENT WORK INITIATIVE

ela 9-12: Words Matter

p. 1/3

1
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Student Work Analysis 
English/Language Arts Student Work 

NOTICE WONDER NOTES REVISIONS 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Math Student Work 

NOTICE WONDER NOTES REVISIONS 
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Crucial Conversations Planning Sheet 
1. Identify and outline your personal story in Standards Implementation. 

 

 
 
 
 
 
 
 

2. In relation to beginning Part 3: Sustainability, reflect on the items below. 
 
 

My Commitment: The role I play and what I'll do to ensure success of the work 
 
 
 
 
 
 
 
 
 

My Recognized Purpose: Why am I doing this? 
 
 
 
 
 
 
 
 
 

My Invented Goal: What do I want to accomplish? 
 
 
 
 
 
 
 
 
 

Brainstorm: Possible outcomes as a result of standards implementation 
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