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Research Questions: 
1. Which factors emerge as predictive of retention rates and learner gains in 

adult education sites across the state of Georgia? 

2. Do these factors interact with each other to influence retention and learner 

gains in adult education sites across the state of Georgia?  

Data: 
Data from the Georgia Adult Learners Information System (GALIS) database for 

Fiscal Year (FY) 2019 was provided for analyses. When data was not available, a 

survey was disseminated through GOAE to the Program Administrators.  

Findings: 
• Teachers with 11+ years of job experience had greater student attendance 

hours (but not learner performance) than other experience groups.  

• Males who did not identify as low-income had lower attendance hours than 

all others.  

• Males who identified barriers to education had fewer attendance hours than 

males without barriers; no such difference was found between females. 

• Female students had higher attendance than males for all EFL levels across 

Language, Reading and Math. On average, white students had lower 

attendance hours than all other groups*.  

• Results indicated an increase for all race/ethnicity groups between iterations 

of the TABE assessment. Black students had lower performance than 

Hispanic students, and White student performance was higher on average 

than other groups. The group distributions are notable as they pertain to 

initial levels of performance (i.e., Black students had greater representation 

in lower EFL levels, ABE 1, 2, and 3, than other groups).  

• For Language & Reading, males scored lower than females in all groups 

except Hispanic where the gender difference was reversed (males scored 

higher than females in Reading) or no difference (Language). For Math, 

males scored higher than females in all groups despite males having lower 

attendance across all race/ethnicity groups.  

• For Language, Reading, and Math, younger students (ages 16-24 & 24-34) 

had better performance than older students (ages 44-54 & 54+) over time.  

• Considering no school completion and completion of grades 8-12, students 

with higher educational attainment showed better performance over time**. 

• Students who are not in the labor force had higher attendance hours than 

employed or unemployed. Despite having the lowest attendance hours, the 

employed group performed higher on Language, Reading, and Math than the 

other employment groups***.  

Experienced teachers tend to 

achieve greater attendance 

hours, possibly due to their 

ability to understand and 

internalize student level 

factors. Leverage their 

experience with training and 

mentorships. 

*Ensure real world applications 

in class content are relatable 

to all groups of students. 

**Take note of grade 

completion and age at intake, 

even when Pre-Test scores 

are low, younger students 

with up to 11th grade 

completion have the 

potential to move quickly to 

reaching their goals. 

***Make sure times and virtual 

options encourage 

attendance from your 

employed group of students 

with more restrictive 

schedules. 
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